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The Gold Paper is a document 
produced collectively by a group of 
staff and students at Goldsmiths, 
University of London, in response to 
the privatisation and commodification 
of higher education in the UK and its 
effects on our institution. Against this 
process, the Gold Paper seeks to 
articulate a desirable and, we believe, 
achievable alternative vision of what 
our university could and should be. 
It is a statement of values, principles 
and proposals for change, starting 
with the premise that higher education 
is a public good, and that Goldsmiths 
should be governed, first of all, by 
a commitment to the extension of 
knowledge, understanding, creativity 
and social responsibility. It is also an 
open invitation to all to participate in 
the process of imagining, debating, 
and building a university in which 
we would be proud to work and 
study, and to whose flourishing we 
would feel intrinsically and actively 
committed.
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A public university should be:

• For equality and against inequality
• For collegiality and collaborative 

working towards the pursuit of 
understanding and knowledge

• Inclusive and diverse
• A space for independent and critical 

thought
• For academic freedom and 

autonomy
• In pursuit of the participation of 

the local community and the wider 
higher education community in the 
life of the university

Basic Principles
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Background

Current Higher Education (HE) 
policy leaves us in no doubt that 
government is aggressively pursuing 
the privatisation of higher education. 
Since the early 1990s, consecutive 
UK governments have taken 
measures to shift the economic 
cost of higher education away from 
the state, making the institution 
increasingly responsible for its own 
economic stability, with individual 
students taking on a dramatically 
inflated portion of the new cost. These 
changes inevitably altered the nature 
of the university and its relationship 
with its students, transforming it into 
an economic relation based on the 
provision, purchase and consumption 
of services or goods. 
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The 2010 Browne Review began 
the process of formalising this 
relationship, turning higher 
education into a consumer-
driven activity that students buy 
in exchange for skills for the 
job market. The 2015 Green 
Paper completed the process 
by removing any reference to 
higher education in terms of its 
non-economic value, leading 
to what Collini (2016) refers to 
as “barren utilitarianism”. This 
document will not critique all 
of the issues in this approach: 

this has been done admirably 
elsewhere (e.g. Bishop, 2015, 
2016; Holmwood, 2015; 
McGettigan, 2013). Rather, it 
seeks to establish that there 
is an alternative that is both 
desirable and feasible, beginning 
with the premise that higher 
education is a public good 
that has public benefits and 
should be supported as a public 
service. It sets out the rationale 
and concrete steps that we 
believe would lead us towards 

realising such an alternative on 
our campus.  

Goldsmiths should provide 
the highest possible level of 
education in arts, humanities 
and social sciences in 
order to extend a range of 
knowledge, understanding 
and creativity, while promoting 
equality, diversity, tolerance 
and accessibility. The Gold 
Paper seeks to recognize 
what people working within 
Goldsmiths think it stands 

for as a place of learning; to 
celebrate its creative, critical 
and radical ambitions; and then 
to seek ways of ensuring these 
characteristics remain part of 
the fabric of the institution. The 
Gold Paper aims to be visionary 
and to offer a coherent approach 
that Goldsmiths staff will own 
and work vigorously to develop 
and to defend. Its bold premise 
is that if this vision is adhered 
to, staff in Goldsmiths will seek 
to ensure that as many students 

The Gold Paper seeks to  
recognize what  people working 
within Goldsmiths think it 
stands for as a place of learning 
[and] to celebrate its creative, 
critical and radical ambitions.
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as possible can benefit from 
the education and learning that 
Goldsmiths has to offer.

It is worth underlining that the 
Gold Paper is based on the firm 
belief that if the College actively 
represents the things we believe 
in, then staff across the College 
will support it fully, innovate 
for it, create within it, strive 
tirelessly for its success and 
enable it to flourish and grow. 
This will bring more students 
to Goldsmiths and enable our 
broader ambitions to be realized. 
Conversely, if the College does 
not actively represent the things 
we believe in, then we are far 
less likely to seek to extend its 
reach, or to feel committed to its 
flourishing. 

For this to work it must be a 
grass-roots endeavour involving 
everyone from cleaners 
to professors; it must be a 
collaborative process that will 
include senior management 
and students; it must be organic 
and unfinished – a constantly 
open and iterative process. It 
will work through the campus 
unions and existing governance 
and organizational structures but 
not be confined to them. It will 
acknowledge the current context 
but refuse to be driven by it.



10
T

h
e

 G
o

ld
 P

a
p

e
r

Governance

All organisations will grow staid and stagnate if they are not 
refreshed through a constant process of reflexivity. This requires full 
transparency and accountability and the opportunity for members to 
actively participate in the governance of the organisation. Open and 
inclusive governance will seek to represent diversity in areas such 
as gender, sexuality, age, ethnicity and disability, and in terms of 
communities such as staff, students, local, national and international 
users of HE, business and the professions, and other educational 
partners. Increased democratic structures will unleash new voices 
and stimulate creative thinking. Enhanced democratic practices will 
engender a broader sense of ownership and mutual responsibility 
across the university.

Rationale

There is a danger of fetishising democratic forms as solutions in 
and of themselves. They are not this, but if utilised well they can 
enable some very important steps towards a more inclusive and 
representative institution and community that respects and works for 
all its stakeholders. 
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• Creation of a General 
Assembly to replace the 
Warden’s Open Meeting, 
in which all staff may have 
an official voice through the 
ability to propose and vote on 
motions; 

• Council, Academic Board and 
all relevant sub-committees 
should seek to be as 
representative as possible of 
the diverse communities that 
Goldsmiths serve;

• Democratise Council and 
its sub-committees through 
the allocation of equal 
votes to staff and student 
representatives, community 
members, and employers’ 
representatives;

• Academic Board should 
be reformed to include a 
much larger, and more 
representative portion of 
the academic and student 
community;

• Formation of a Governance 
Committee, whose primary 
responsibility is to ensure 
the accountability, openness 
and functionality of Academic 
Board, primarily by preparing, 
digesting and summarising 
reports on matters of 
governance for Academic 
Board;

• Ensure that representatives of 
all sectors of the community 
sitting on such governing 
bodies are equally able to 
participate in debate, decision-
making and planning – for 
example, through fair and 
inclusive chairing, adequate 

Realisation

advance circulation (e.g. 
two weeks ahead of the 
relevant meeting) of papers 
and motions to be formally 
discussed;

• Develop and implement a
set of guidelines (“code of 
conduct”) for ensuring that 
all committee members, 
regardless of background or 
status, feel respected and are 
welcomed to share their views 
and those of the stakeholders 
they represent, and provided 
with an adequate environment 
in which to do so;

• These measures to be further 
protected by a reinstated 
equalities body that is fully 
integrated into the structures of 
governance;

• Elect chairs of College 
committees (as we elect 
members of committees);

• Elect the Warden (as they do, 
for example, at Trinity College, 
Dublin);

• Elect Pro-Wardens;

• Elect the Chair of Council.
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Finance

By ending the block teaching grant 
for the arts, humanities and social 
sciences and dramatically raising 
student fees, the Browne Report 
radically changed the terms on which 
universities functioned.

Rationale
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 It determined that we should 
no longer think of higher 
education as the provision of a 
public good, articulated through 
educational judgment and 
largely financed by public funds 
(supplemented by a relatively 
small fee element). Instead, it 
proposed that we should think 
of HE as a regulated market 
in which consumer demand is 
sovereign in determining what 
is offered by service providers 
(i.e. universities). The almost 
complete removal of government 
funding for university teaching 
has more-or-less succeeded 
in transforming universities 
into educational superstores 
attracting customers and selling 
their wares in a competitive 
marketplace.

Public money is now an 
increasingly minor proportion of 
income for English universities. 
In the academic year 2016-17, 
the allocated teaching budget 
for the sector was £3.67 billion 
(HEFCE n.d.), just over 10% of 
the £35.7 billion total income 
for the sector (HESA 2018). 
Meanwhile, higher education 
has become an even larger 
contributor to the UK economy. 
UK universities generated an 
estimated £95 billion for the 
UK economy in 2014/15, an 
increase of 15% since 2011/12 
(Oxford Economics 2017). 
Despite this economic growth, 
we are repeatedly told that the 
dramatic increases in tuition 
fees over the past few years, the 
consequent mounting student 

debt, and, most recently, the 
proposed cuts to staff pensions, 
are an economic necessity.

The onus on universities to be 
responsible for their own income 
has introduced a constant 
tyranny of numbers. The focus 
in Goldsmiths has shifted, 
understandably to some extent, 
to concerns of quantity – “get 
the students in.” We do not have 
the diversity of funding streams 
that some institutions have, 
particularly those with STEM 
subjects. In order to attract 
students we are encouraged to 
give them what (we think) they 
want – more vocationalism, 
new buildings, better facilities. 
Our financial wellbeing rests on 
being able to maintain and grow 
student numbers.

Goldsmiths needs to be 
financially well run and to make 
best use of its resources, but it 
is not, primarily, a business and 
the education it delivers should 
not be treated as a commodity. 
This paper acknowledges fully 
the financial requirements of 
the institution and understands 
that there is no quick fix to 
the challenges it faces in this 
changing climate. What we 
wish to do, however, is to shift 
the emphasis from a purely 
economistic calculation of value 
and a wholly individualistic 
conception of “consumer 
satisfaction,” to one that first and 
foremost values education as a 
public good. 
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To these ends, among other 
things, we would question 
the sense in chasing the 
small rewards (an increase in 
fees equivalent to the rate of 
inflation) that a TEF framework 
promises and point to the huge 
inefficiencies in the outsourcing 
of key services like cleaning 
and security.

It is true that in the new funding 
regime some universities feel 
better off. Indeed, with the 

bulk of research funding being 
attracted to the universities 
that (are thought to) have the 
best reputations, the most 
likely effect of current HE 
policy is to exacerbate the 
financial disparity between 
types of university and, above 
all, to bring about a much 
closer correlation between 
the reputational hierarchy of 
institutions and the social class 
of their student body. The real 
winners in the new regime are 
the Russell Group universities. 

The almost complete removal 
of government funding for 
university teaching has more-or-
less succeeded in transforming 
universities into educational 
superstores.

For institutions like Goldsmiths 
there is far more financial 
instability than ever before. 
We need to be able to ensure 
continuity of quality and 
maintenance of standards in an 
unpredictable environment.

The Gold Paper is visionary but 
it is not “pie in the sky” politics. 
We believe that the quality of 
education and life at Goldsmiths, 
as well as its financial stability 
and longevity, will be best served 

by implementing the policies and 
practices outlined in this paper.
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• Finance of the institution 
needs to continue to be 
brought into the democratic 
realm such that we can 
analyse its processes and 
contribute to its planning;

•  Openness and transparency 
about where and how 
decisions are made, where 
responsibility lies, and clarity 
about how decisions may be 
questioned and challenged 
(see also the Governance 
section);

• Commitment by SMT to work 
with PERC to develop an 
alternative economic model for 
HE that can be used to lobby 
government;

• The university should make 
a commitment to ethical 
investment decisions;

• Open decision-making, 
involving staff beyond senior 
management, on issues 
such as the management 
and development of “income 
streams”; the handling of 
contracts and outsourcing of 
university services and labour 
(e.g. in terms of catering, 
security, cleaning staff, 
consultancy, etc);

• The principle of education as a 
public good, and the wellbeing 
of staff, students and the 
local community, should take 
precedence over economic 

Realisation

concerns in any decision-
making process (with the 
new levels of transparency 
allowing all stakeholders to 
monitor this).
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Teaching and 
Learning

Teaching and learning are the 
fundamental reason for Goldsmiths’ 
existence. The commodification 
of higher education encourages in 
principle and has produced in fact a 
range of negative effects on 

Rationale
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teaching and learning, including 
growing class sizes, reductions 
in teaching contact hours, 
the increasing separation of 
teaching from research, and 
the fetishising of measurement 
and attainment over good 
pedagogy and learning. Many 
of these effects are presently 
being driven by the Teaching 
Excellence Framework (TEF).

The UK government introduced 
the TEF with the intention of 
increasing the quality of teaching 
through competition in a higher 
education market. It awards 
institutions a Gold, Silver or 
Bronze rating based on metrics 
such as student satisfaction, 
continuation and graduate 
outcomes. The Gold Paper 
opposes the premises, execution 
and effects of the TEF.  

A key source of data on student 
satisfaction used in the TEF is 
the National Student Survey, 
which has been heavily criticised 
(e.g. by the Royal Statistical 
Society and the National Union 
of Students) as a deeply flawed 
measure of student experience. 
The Goldsmiths Student Union 
has led boycotts of the NSS over 
the past two years, resulting in 
consecutive response rates of 
52% and 57%2. 

2 There are also concerns about uses to 
which the NSS data might be put other than its 
stated purpose: When the University of Man-
chester recently announced hundreds of job 
cuts, they cited as reasons “HE policy changes” 
and a change in student expectations, following 
declining NSS results. (UCU 2017)

Another key metric used in 
the TEF is the employment 
destination of graduates. 
This is already, in principle, a 
terrible measure of the quality 
of education; in practice, the 
focus of the data on graduates’ 
status 6 months (and in the 
coming round, 18 months) 
after graduation is especially 
misleading – especially for an 
institution like Goldsmiths, which 
doesn’t deliver STEM subjects 
and whose students are not 
likely to take traditional direct 
paths from study into careers. 

Another great concern is that 
running the TEF constitutes 
a huge drain on time, money 
and resources that could all 
be better spent on genuine 
efforts to address problems 
around teaching and learning. 
It threatens to sink us into 
a bureaucratic nightmare 
reminiscent of the £230 million 
institutions have spent on REF 
dry-runs, paying consultants, 
modelling outcomes that will 
massively outweigh any possible 
(and already questionable) 
benefits. Meanwhile, focus 
on improving the employment 
metric has seen a huge 
investment in the careers 
service at Goldsmiths over 
the past year, dramatically 
increasing staff costs and 
resources. Helping students to 
succeed after they graduate 
is important, but should not 
be geared towards short-term 
data measures, and should not 
detract from the quality and 
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diversity of the education they 
receive here.

Even in introducing the TEF, the 
Green Paper suggested that the 
proposed metrics would offer 
“imperfect proxies” of teaching 
quality. After the first round 
of awards in 2017 (in which 
Goldsmiths was awarded a 
Bronze rating), it was seen as 
failing even to achieve its own 
aims of facilitating consumer-
style choice among prospective 

students – instead providing 
“useless” headline categories 
derived from “bogus ‘teaching,’” 
and making things “much more 
opaque” (Bagshaw 2017). 
The Green Paper claims to be 
concerned with social mobility, 
which it links (problematically) to 
access to HE for disadvantaged 
social groups. The government 
wants to raise the participation 
rate of students from 
disadvantaged backgrounds 
from 13.6% (2009) to 27.2  % 

by 2020 and increase the 
number of BAME young people 
going to university to 20%. The 
Green Paper offers no solutions 
whatsoever for this problem. 
Latest figures show that 
attempts to increase widening 
participation have “stalled” 
and indeed that if you include 
part-time students, then the 
number of students from poorer 
backgrounds has fallen by 17% 
since 2011/12 (Weale and Barr 
2018). 

It is absolutely right that we are 
concerned about our ability to 
teach well but this should always 
be addressed alongside learning 
and we should recognize that 
understanding teaching quality 
is not going to come about 
from the NSS and neither 
is it related to employment 
or retention (both of which 
are influenced by the labour 
market more generally and a 
whole host of socio-economic 
factors). Limited metrics can be 

We should rely on 
reason, argument and 
evidence; critical and 
creative thinking, rigorous 
analysis and meaningful 
implementation. 
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• Goldsmiths should avoid 
engaging with the TEF 
wherever possible (it has not 
reapplied in 2018); 

• Reject standardised surveys 
that benchmark us against 
wildly different institutions;

• Make a commitment to 
developing alternatives to 
the NSS that are Goldsmiths-
specific.

• Increase contact time and 
decrease size of teaching 
groups;

• Diversification of the curriculum 
to embody equalities concerns;

• Actively seek to minimize 
casualisation (insecure, casual 
working conditions are not 
conducive to better student 
contact);

• Recognise the value of 
research to teaching – for 
instance by ensuring academic 
staff retain equal opportunities 
to do research (see also the 
Research section);

• Peer review of teaching 
should be non-judgmental and 
developmental, taking place on 
an ongoing basis, conducted 
with respect and sensitivity to 
discipline-specific methodology 
and pedagogy;

• Teaching excellence should 
be rewarded via promotional 
routes;

Realisationcounter-productive in generating 
routinised and risk-averse forms 
of teaching, deployed purely to 
tick boxes on poorly conceived 
forms that threaten to undermine 
the excellent creative, critical 
and research-led teaching that 
has long been Goldsmiths’ 
great strength. We should 
acknowledge that increasing 
student numbers on the cheap 
dilutes the level of attention to 
individual students that most 
of us can provide, leaving us 
with worsening staff:student 
ratios and often over-crowded 
seminar rooms – the very worst 
conditions for improving teaching 
quality.

We should draw on the expertise 
of our Education Department 
to devise meaningful forms of 
teaching development that are 
suited to the subjects we offer. 
We should rely on reason, 
argument and evidence; critical 
and creative thinking, rigorous 
analysis and meaningful 
implementation. We need to 
understand and meaningfully 
evaluate teaching and learning 
at a unique institution like 
Goldsmiths, to identify what we 
do well and what needs to be 
improved. 
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• Make the Library available to 
the public;

• Open a (G)Old School – 
a space for learning 
and production that is 
open, experimental and 
collaborative, with a 
commitment to fostering 
cultural, intellectual and social 
exchanges between artists, 
academics and the local 
community. It should host 
study programmes, reading 
groups, workshops, offer 
mentorships and provide 
an informal environment for 
sharing knowledge and skills 
across various communities. 
Funding can be sought from 
a variety of philanthropic 
sources but it could also be 
collaboratively run on a skills 
exchange basis. It will be 
a feeder into a free degree 
programme within a liberal 
arts format available part-time 
and on a limited to basis to 
those in most need and to 
mature students. The (G)Old 
School could also provide a 
home for a raft of initiatives 
that are already in place 
– Open Book, Goldsmiths 
Progression Scheme and 
other outreach work, putting a 
socially progressive vision for 
education at the heart of our 
practice.
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Research

The relationship between teaching 
and research is being dismantled. 
As Holmwood (2011) notes the 
TRAC system of accounting made it 
appear as if teaching was subsidising 
research. 

Rationale
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Now universities are reluctant 
to argue that a proportion of 
student income should properly 
be used to support scholarship 
and research.

It is right that teaching is given 
equal standing to research. 
But this should not be to the 
detriment of research. There is 
an interdependency between 
teaching and research that 
should be preserved. It is only 
through well-informed and 
rigorous approaches to our 

teaching practices that take 
account of research in the 
field that we will improve our 
teaching. This means that all 
academic staff should have 
equal and adequate time to do 
scholarship and/or research. 

British investment in Research 
and Development used to be 
one of the highest amongst 
OECD countries in the 1970s, 
but is now among the lowest 
(Jones, 2013). Brexit will cut 
us off from other European 
funding sources. Universities 

are being pressed to fill the 
gap and are increasingly 
turning to private beneficiaries. 
But this comes with the risk 
of university research being 
conducted at the behest of 
short-term, commercially driven 
projects that force a turn away 
from fundamental/blue skies 
research and research of a more 
theoretical/critical bent.
Fetishising the impact agenda 
also threatens to drive research 
to users’ requirements rather 
than to those areas with little 

immediate applied purpose but 
of great intellectual or broad 
social value. It is not that impact-
driven research is undesirable 
in and of itself, but it should not 
be valued more highly than other 
forms of research, and should 
be supported with adequate 
resources and time.

While the Stern 
recommendations for REF 2021 
have decoupled academic staff 
from outputs in an attempt to 
remove undue performance 
pressures on staff and limit 

This commitment to 
academic freedom needs to be 
embedded in all our proposals 
for new research structures 
and agendas.
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institutional game-playing – 
and while Goldsmiths states 
that the REF has no bearing 
on promotions and career 
development – nevertheless 
REF-ability is still used in 
some parts of the university as 
a performance management 
tool. This runs a real risk of 
discriminatory practice without 
due concern for equalities 
issues.

Academic freedom is at the 
heart of a research-healthy 
institution. The principle of 
academic freedom enshrined 
in the Education Reform Act 
(1988), is that “academic staff 
have freedom within the law 
to question and test received 
wisdom and put forward 
new ideas and controversial 
or unpopular opinions 
without placing themselves 
in jeopardy of losing their 
jobs.” This commitment to 
academic freedom needs to be 
embedded in all our proposals 
for new research structures 
and agendas.

Realisation

• Teaching must be always be 
linked to scholarship/research;

• Time to do research and/or 
scholarship must be protected 
and equally available to 
all academics (including 
Associate Lecturers);

• Every academic department 
should have a research 
sabbatical scheme open to all 
academic staff;

• All academic staff should have 
equal access to research 
funds to facilitate attendance 
at conferences and other 
research events;

• The REF should never be 
used as a form of performance 
management and must not 
be connected to promotion or 
career development;

• The possibility of developing a 
funded post-doctoral scheme 
should be investigated;

• Increased investment in 
research infrastructure to 
better support those applying 
for and working with external 
research grants.
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Our College 
Community

All the teaching and research that 
takes place in Goldsmiths relies upon 
the staff in central services and the 
infrastructure they maintain. These 
are often the people who know most 
about how the College operates, 

Rationale
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yet they are frequently excluded 
from decision-making bodies. 
Such staff are often employed 
on outsourced employment 
contracts, which tends to mean 
they are less well paid and 
suffer worse, more precarious 
employment conditions. Too 
often, the existing structures 
encourage an “us and them” split 
between academic and support 
staff.

Student and staff welfare and 
wellbeing are fundamental for a 
healthy learning environment. 
Support services for students 
in key areas such as mental 
health, childcare provision and 
accessibility should be given 
priority in terms of (in-house) 
staffing and resources, equally 
available to all members of 
the College community. The 
impact of other areas of student 
support on wellbeing should be 
recognised and maintained: for 
example, Goldsmiths should 
at the very least provide a 
habitable environment for those 
students living in College halls 
of residence (e.g. by ending 
out-sourcing contracts with 
companies such as Campus 
Living Villages, and reducing 
the rent in halls; see “Student 
Housing”). 

Goldsmiths claims to have a 
“special commitment to our 
local communities within south 
east London.” (https://www.
gold.ac.uk/about/community/). 
Despite a number of important 
community-oriented projects, the 

local community surrounding 
Goldsmiths is often overlooked 
and left out of the university’s 
actions, causing a visible divide 
between the university and local 
people in the area.

The terms and basic values 
governing Goldsmiths’ relations 
with the local community and 
residents should be considered 
carefully when any new project 
or enterprise is being developed 
or implemented. Goldsmiths’ 
effects on the local economy 
through projects such as the 
Centre for Contemporary Arts, 
demand a recognition of the 
duty of care that is bound up 
with the impositions of the 
institution on the surrounding 
area. Goldsmiths is a major 
influence contributing to the 
ongoing gentrification of 
Deptford, yet it makes little 
intervention in the local housing 
crisis, or the displacement of 
long-term local residents from 
the area. Community-oriented 
projects should be undertaken 
based on the genuine valuation 
of education as a public good – 
and not to simply generate extra 
income (does, for example, 
offering a 15% discount to local 
residents on short courses, or 
opening an on-campus Curzon 
cinema really count as “working 
with the community”?). 

As a self-declared ethical 
institution, Goldsmiths should 
demonstrate its special 
commitment by offering its 
support and resources to 
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community-backed projects such 
as the People’s Private Equity 
Fund, Deptford People’s Project 
and Save Tidemill Community 
Garden – rather than prioritising 
those endeavours from which 
it hopes to receive a direct 
return, e.g. in terms of income or 
student recruitment. 
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Realisation

• An end wherever possible 
to the outsourcing of 
university services, including 
cleaning, security, catering 
and international student 
recruitment; 

• Where outsourcing does 
take place, a commitment 
only to consider companies 
who recognise trade unions, 
pay a Living Wage and 
offer conditions regarding 
bank holidays, sick pay and 
grievance pay equal to those 
of all other employees in the 
college, with fair working 
hours;

• Make the provision of 
affordable and decent student 
accommodation for first-year 
students a priority, with the 
goal of ensuring that new 
students of all backgrounds 
are able to stay in halls (see 
also “Student Housing”); 

• Representation of support 
staff on college committees, 
with an equal voice to other 
committee members, and 
with attendance and any 
necessary preparation 
factored into workloads (see 
also “Governance”);

• Goldsmiths should take 
a proactive approach to 
involving the surrounding 
community, for example, 
by seeking to employ local 

people, offering opportunities 
to people from the area and 
looking into new cooperative 
approaches and supporting 
community projects;

• Voices within the local 
community should be given 
space and representation 
within the democratic 
processes at Goldsmiths, to 
elevate the perspective of the 
community into the fabric and 
structures of the institution; 

• A culture of co-research with 
the local community should be 
encouraged wherever possible;

• Where the economic decisions 
of Goldsmiths impinge upon 
the local community, a full 
consultation process should 
be observed and meaningful 
engagement encouraged; 

• Just as Goldsmiths graduates 
are given a reduction in fees 
for going on to take a Masters 
Programme at Goldsmiths, so 
the children of all Goldsmiths 
staff should receive a 
significant reduction in fees 
(and be encouraged to apply).
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Student Housing

The issue of housing has become 
an increasing concern for students in 
recent years. Rents have increased 
every year in most halls of residence 
at Goldsmiths. Batavia Mews, 
Goldsmiths’ cheapest accommodation 

Rationale
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during the academic year 2016-
17, cost £111 per week. For the 
year 2018/19, rent has increased 
to £118-119. Common problems 
at Batavia consist of infestations, 
mould in bedrooms upon arrival, 
and poorly-lit, unsafe entrances 
by the bins behind the local 
high-street shops. Goldsmiths 
recently failed to repair broken 
boilers during the winter for 
two months, with the ensuing 
cold showers making students 
sick. Paying £118 per week is 

already a challenge for 18-year-
old students leaving home for 
the first time, but Batavia has 
limited space, meaning the next 
cheapest rooms in halls are in 
Surrey House, costing at least 
£139.58 per week. Some rooms 
cost more than £200 per week. 

Students previously went on 
rent-strike during 2015/16 
in protest against the poor 
conditions, which (in addition to 
the above) included no heating, 
and the leaking of raw sewage. 

The university has threatened to 
send debt collectors after strikers 
(Goldsmiths Student Union is still 
holding students’ withheld rent).

Private housing is also an issue 
for students, with landlords often 
mistreating students, breaking 
laws in the process on the 
assumption that students will not 
know their rights.

It is one of the principles of the 
Gold Paper that a university 

should not treat education as 
a commodity or its students as 
clients/customers. This should 
extend to student housing as to 
every other sphere of university 
life. Rather than outsourcing 
housing and its management to 
private companies, Goldsmiths 
should actively work to increase 
the quantity and quality of its 
student housing. 

Despite the recognisable 
challenges this entails, there 
should be a principled and 

It is one of the principles of the 
Gold Paper that a university 
should not treat education as 
a commodity or its students as 
clients/customers.
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Realisation

• Prioritise the wellbeing of 
students and provide affordable 
housing options, the first step 
being to reduce current rent 
levels to 50% of the average 
student maintenance loan and 
bring the Halls of Residence 
up to the minimum housing 
standard stipulated by the 
housing charity Shelter;

• In-source housing, ending 
relationships with organisations 
such as Campus Living Villages 
(CLV);

• Engage proactively with 
external organisations such 
as Shelter, Citizens Advice 
Bureau, London Renters Union 
and local councils to develop 
resources and to provide 
advice on tenant’s rights for 
students seeking decent private 
accommodation.

enacted commitment to 
offering at least all starting 
students the possibility 
of staying in affordable 
accommodation near campus; 
and to ensuring that the 
student accommodation that 
can be provided is fairly priced 
and securely maintained to 
adequate living standards.  
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Immigration

In recent years the UK government 
has adopted and enacted policies 
relating to immigration and migrants 
that are xenophobic, racist, and 
fundamentally discriminatory. Since 
2010, the UK government has sought 

Rationale
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systematically to degrade the 
quality of life, security and 
wellbeing of migrants in the UK. 
In 2011 it expanded the Prevent 
counter-terrorism strategy 
which seeks to block vulnerable 
individuals of all ages from 
being radicalised or exploited by 
terrorist-related activities.
 
These and related policies 
sanction discrimination on the 
basis of nationality; justify the 
idea that individuals of other 
nations present an innate threat 
to the safety of the UK and its 
citizens; and feed into a growing 
atmosphere of xenophobia and 
intolerance. They also harm UK 
nationals by forcing them to be
complicit with policies that 
go against their beliefs; and 
disproportionately affect BME 
and LGBTQIA+ communities, 
regardless of nationality, by 
advocating the application of 
discriminatory practices such as 
profiling. 

Unreasonable border policies 
such as these have a huge 
negative impact on universities, 
including Goldsmiths. They 
greatly impede the ability of 
institutions, lecturers, and 
students to participate in the 
global exchange of knowledge 
and information that is crucial 
to academia today. Compliance 
with tougher border enforcement 
is a deterrent to international 
students, visiting lecturers, 
conference organisers, and 
funding bodies. Degraded 
standards of living in the UK 

directly linked to the tactics of 
violence enacted by hostile 
environment policies are equally 
demoralising for UK and non-UK 
individuals in academia.

The intolerant, xenophobic 
values, and the practices 
and effects of discrimination 
and victimisation enacted by 
such policies have no place 
in Goldsmiths or any other 
educational institution. Yet 
in practice, these effects are 
experienced on our campus 
as much as elsewhere, with 
specific policies and practices 
(e.g. around data collection, 
fee structures, visa control, 
disciplinary procedures) actively 
reinforcing and extending them. 
The current government’s 
policies and approaches to 
migration, globalisation, and 
academia are lamentably out of 
pace with the world we live in. 

As a university, we should be 
refusing, resisting and actively 
challenging these policies, along 
with the extension of border 
policing on to the campus in 
any form. Such measures are 
not only detrimental to future 
sustainability and growth, but 
more importantly form part of 
the steady creep of racism, 
xenophobia and intolerance into 
contemporary life.
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Realisation

• Become a sanctuary university 
like UEA, Warwick and other 
HE institutions2; 

• Form a staff-student working 
group to review the impact 
of Home Office policies on 
international staff and students 
at Goldsmiths and the 
mechanisms by which they are 
implemented.

• Pay for all IHS and visa fees 
when employing international 
staff for staff and their 
dependents;

• Provide housing for 
international staff and students 
to avoid predatory letting 
practices and bypass the 
unique difficulties faced by 
international staff and students 
in coming to the UK and 
property-letting for the first 
time;

• Refuse all unreasonable 
cooperation with the home 
office, especially the use of 
print or electronic registers and 
entry cards for surveillance 
practices that single out 
international students;

2  The University of East Anglia, Sheffield 
University, Warwick University and others are 
already sanctuary universities, and the Re-
public of Ireland has already four universities 
of sanctuary: UCD, UCC, UL and DCU.Brían 
Donnelly, “UCD Becomes the Fourth University 
of Sanctuary in Ireland,” University Observer 
(blog), accessed August 24, 2018, http://
universityobserver.ie/ucd-becomes-the-fourth-
university-of-sanctuary-in-ireland/.

• Review existing complaints 
procedures and give 
recommendations on how 
protocols can be adapted 
to allow individuals to 
lodge complaints about 
discrimination on the basis of 
nationality or race safely, in the 
same way they now can for 
complaints of sexual violence;

• Keep under permanent 
review the policy for staff and 
students on protection against 
discrimination, harassment 
and bullying on the basis 
of protected characteristics 
(including nationality, 
race, sexual orientation, 
gender) and ensure that 
these measures are being 
implemented.
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Mental Health as 
Public Good

“How can lecturers support stressed students when we 
too are so overstressed? Ever since 2010, a wave of 
panic has spread through higher education. In place of 
management there has been a series of frantic gestures, 
mechanical reflexes, threatening postures. The message 
arising from the frenzy has been clear and unrelenting; 
work harder, work longer, do more administration, more 
marketing, or you won’t have a job anymore. Teaching 
and learning are the last things on lecturers’ minds as we 
are required to become hawkers and hucksters plugging 
the gaps in funding. The position is plain, reading and 
thinking are luxuries universities can’t afford to pay for 
anymore. But if we don’t have time to think, who does? 
Everyone bends under the pressure. Some crack, fatally.”
 - Mark Fisher, 9 Dec 2015 
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Preventative Care: an honest 
and social approach

Mental health has become a key 
issue of concern for staff and 
students in higher education in 
recent years, due to both rising 
numbers of cases and failures 
in the way they are addressed. 
A 2018 report led by a cross-
departmental group of student 
representatives at Goldsmiths 
found that 38% of students 
reported that their mental health 
had deteriorated since joining 
the university. It is important 
to recognise that the effects of 
the marketisation of education 
(such as increased financial 
instability and stress and cuts 
to support services) are causal 
and exacerbating factors in what 
is widely being referred to as a 
mental health crisis. 

We need an honest, holistic 
and preventative approach 
to mental health on campus: 
honest, in that it recognises 
the social and political factors 
contributing to mental ill-health; 
holistic and preventative, in that 
it addresses structural causes 
of mental health problems and 
looks for ways to address these 
underlying conditions, rather 
than simply responding to crises 
and issues as they arise (for 
example, addressing the stress 
caused by the way exam season 
is organised, rather than treating 
“exam stress” as an unfortunate 
but unavoidable issue). We need 
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better interpersonal practices, 
with supportive structures rather 
than labyrinthine bureaucracy. 
Staff and student concerns must 
be actively listened to, with the 
understanding that it is often the 
most vulnerable who are most 
likely to go unheard.

We need to de-pathologise 
mental health, address the 
precarious working conditions 
that contribute to it, and adopt an 
anti-isolationist approach mindful 
of the complex intersections 
of race, class, gender and 
sexuality.

Accessibility: Bureaucracy 
makes us sicker!

The structures of support 
available for mental health 
are often individualising and 
confusing, and can exacerbate 
health issues and deter the 
engagement of those who most 
need them. The mechanisms 
of care currently installed 
in Goldsmiths frequently 
obscure access to assistance 
through long and complicated 
bureaucratic processes which 
often result in an individual’s 
case being passed from 
department to department or one 
staff member to another. Too 
much information can be as bad 
as too little. We need to develop 
clear, simple mechanisms for 
reporting issues and seeking 
help within the college: the aim 
is not to standardise, but to 
ensure that anyone experiencing 
difficulties knows where to go 
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when they need support.

Existing and new services need 
to be adequately staffed (with 
in-house staff). There should be 
an on-campus nurse and doctor 
who can treat simple maladies 
and prescribe basic medications 
and repeat prescriptions 
(e.g. for birth control and 
antidepressants).

The system of measurement 
currently in place to judge 
the effectiveness of mental 
health provision is by its nature 
inadequate. It cannot take into 
account those students who 
don’t return because the system 
cannot accommodate them. We 
need transparency and honesty 
with regard to how mental 
health is approached across the 
university. Addressing mental 
health on campus should not be 
a matter of measuring progress 
and meeting targets. 

The radical change needed 
in the way we approach 
mental help on campus 
will not come about simply 
through the introduction of 
fashionable techniques such 
as mindfulness, colouring 
books and puppies. We need 
a committed group to address 
the question of what is needed 
and how best to provide it: a 
working group made up of staff 
and students, with adequate, 
no-strings funding, which will 
seek to identify structural factors 
that can be addressed, and 
engage with radical practitioners 

and therapists from London and 
beyond to experiment with a 
range of possible approaches, 
in order to build a preventative, 
clear approach to mental health 
sensitive to the conditions 
affecting Goldsmiths staff and 
students. Staff and students 
collectively should be given the 
opportunity to work together on 
feeling better, together.
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Realisation

• An independent student-staff 
inquiry group should be set 
up, with funding from the 
university, and without specific 
targets or outcome measures, 
to address mental health 
provision at Goldsmiths;

• Greater attention needs to 
be paid to the academic and 
administrative structures 
that contribute to stress and 
declining mental health, in 
order to develop appropriate 
support for both staff and 
students;

• Greater clarity about the chain 
of referral for mental health 
support for both staff and 
students, without this meaning 
standardisation;

• Attention to other basic 
conditions on campus as 
factors in mental health, e.g. 
prioritising affordable, quality 
housing and provision of 
healthy food: Basic amenities 
before luxuries!

• On-campus, in-house and 
full-time health services able 
to offer treatments for simple 
maladies as well as writing 
repeat or one-off prescriptions 
for urgently required 
medicines; 

• Dedicated common areas 
for academic departments, 
developed with staff and 
students to best suit their needs. 
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• Time, space and resources to 
be provided for inviting radical 
practitioners and therapists 
to share their practices with 
us, so we may begin to build 
a hybrid model suited to 
our campus-wide as well as 
individual-level struggles in 
a way that is honest about 
and sensitive to their socio-
economic and institutional 
causes. 
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Leading the 
Campaign for 
Public Universities

Goldsmiths should be at the forefront 
of a movement for change in HE 
policy and be striving to build a 
strategic political alliance across 
the sector. It is vital that Goldsmiths 
represents the views of its staff to 

Rationale
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Realisation

• Countering the direction of 
travel for HE policy requires 
consistent research – create a 
Research Fellowship post for 
the Public Benefit of Higher 
Education (as they have at 
Sheffield University) feeding 
directly into SMT;

• Create an alliance of like-
minded vice-chancellors and 
pool resources to develop 
alternative evidence-based 
policy and provide a crucial 
lobbying voice in the sector;

• Work closely with the NUS, 
UCU and Unison;

• Develop a campaign strategy 
with a parliamentary and public 
focus using current students, 
alumni and community 
partners.
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Government and lobbies 
Parliament for change. Yet too 
often Goldsmiths is reluctant 
to speak out in defence of the 
public university and has put 
too little effort into building 
an alliance of like-minded 
institutions. 

In the last Coalition government, 
eight Conservative MPs voted 
against the reforms to HE, 
largely as a result of lobbying 
carried out by the vice-chancellor 
of the University of Huddersfield. 
13 universities were scathing 
in their criticisms of the 2015 
Green Paper along with 9 
learned societies and 31 sector 
bodies. The vice-chancellor of 
the University of Sheffield stated, 
“I do not believe, […] that the 
great successes of British higher 
education have been produced, 
or will be sustained, by further 
marketisation of the kind the 
green paper envisages.” He 
went on to say that “The change 
in relationship from a student 
member of a university to a 
customer is profound, and one 
which we have actively resisted 
in Sheffield” (Burnett, 2015).

There is an alliance to be built 
and Goldsmiths should be 
driving it.
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What’s Next?
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The ideas and approach in this 
paper need to be discussed at as 
many levels with as many people 
as possible within both service and 
academic departments, with staff and 
students, on College Committees, 
within School meetings, on SMT 
and at Council. There should be a 
series of General Assembly meetings 
to discuss key aspects of the Gold 
Paper and agree ways forward. 
The document should be revised 
and redrafted until it reaches a 
point where it can be owned by the 
community of Goldsmiths and has an 
implementation plan.
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The Gold Paper is produced 
collectively by a group of staff 
and students at Goldsmiths in 
response to the privatisation 
and commodification of higher 
education in the UK. It seeks to 
articulate an alternative vision 
of what our university could and 
should be. It is a statement of 
values, principles and proposals, 
starting with the premise that 
higher education is a public 
good and that Goldsmiths’ first 
priority should be a commitment 
to the extension of knowledge, 
understanding, creativity and 
social responsibility.

The Gold Paper is a grass-roots 
endeavour and campaigning 
document that reflects and 
informs ongoing efforts to effect 
change. It is an open invitation 
to every reader to participate 
in the process of imagining, 
debating, and building a 
university in which we would be 
proud to work and study.


